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Integrating	the	important	and	diverse	topics	in	the	field	of	sociology	of	education	by	showing	how	they	are	related	to	one	another	is	the	main	goal	of	this	text.	It	emphasizes	the	diversity	of	theoretical	approaches	and	issues	in	the	field	and	the	application	of	this	knowledge	to	the	understanding	of	education	and	schooling.	Education	is	changing
rapidly;	it	is	no	easy	task	to	present	the	excitement	of	a	dynamic	field	with	diverse	and	disparate	topics.	To	present	the	material	to	students	in	a	meaningful	way,	a	unifying	framework	an	open	systems	approach	is	used.	It	is	meant	to	provide	a	coherent	structure	to	the	field	of	education,	not	to	detract	from	the	theory,	empirical,	and	practical	content
of	sociology	of	education.	In	the	eighth	edition	of	the	text,	discussions	of	new	studies	and	current	topics	replace	and	supplement	older	topics.	All	tables	and	figures,	new	and	existing,	present	the	latest	data	available	at	the	time	of	revision.	This	edition	also	presents	three	chapters	on	inequality	in	educational	access	and	experiences,	where	class,	race
and	ethnicity,	and	gender	are	presented	as	separate	(though	intersecting)	vectors	of	educational	inequality.	Each	chapter	combines	qualitative	and	quantitative	approaches	and	relevant	theory,	classics	and	emerging	research,	and	micro-	and	macro-level	perspectives.	We	are	pleased	to	introduce	our	new	co-author,	Dr.	Jenny	Stuber,	a	sociologist	of
education	from	the	University	of	North	Florida.	She	brings	new	ideas,	content,	organization,	and	additional	student-friendly	content	to	the	book,	making	this	an	exciting	and	extensive	revision.	Her	research	focuses	on	social	class	inequalities	in	higher	education,	with	a	special	focus	on	students	social	experiences	and	involvement	in	extracurricular
activities.	She	is	especially	interested	in	how	identities	are	formed	within	educational	settings.	You	will	enjoy	her	perspectives	and	contributions!	After	teaching	sociology	of	education	to	many	undergraduate	and	graduate	students	and	using	a	variety	of	materials,	we	were	concerned	that	the	materials	available,	though	excellent	in	quality,	were	not
reaching	undergraduate	and	graduate	students	from	sociology,	education,	and	other	majors.	The	level	of	many	texts	is	quite	advanced,	the	themes	of	some	books	make	their	coverage	or	approach	limited,	and	the	books	present	research	in	such	depth	that	they	are	often	too	detailed	and	abstract	for	many	undergraduate	and	beginning	graduate
students,	making	it	difficult	for	them	to	apply	to	their	work	in	educational	settings.	During	work	with	the	Project	on	Teaching	Undergraduate	Sociology,	the	authors	developed	a	guide	for	teaching	sociology	of	education	and	focused	on	presentation	of	materials	to	undergraduates.	These	materials	and	ideas	have	been	incorporated	into	this	text.	The
book	is	best	suited	for	sociology	of	education	and	social	foundations/cultural	context	of	education	courses	at	the	undergraduate	or	beginning	graduate	level.	Several	goals	guided	the	writing	of	this	book:	1.	To	make	the	book	comprehensible	and	useful	to	students.	Realizing	that	most	students	are	interested	in	how	the	field	of	education	can	help	them
deal	with	issues	they	will	face,	we	emphasize	the	usefulness	of	research	findings.	Choices	had	to	be	made	concerning	which	studies	and	topics	to	cover.	Those	chosen13	xii	PREFACE	should	have	high	interest	for	students	and	help	them	as	they	work	in	and	interact	with	school	systems.	2.	To	present	material	in	a	coherent	framework.	The	authors
present	key	ideas	in	the	sociology	of	education	by	utilizing	a	systems	framework.	The	instructor	has	leeway	within	the	open	systems	approach	to	add	topics,	exclude	sections	of	the	text,	and	rearrange	the	order	of	topics	without	losing	the	continuity	and	integration	present	in	this	framework.	3.	To	present	diverse	theoretical	approaches	in	sociology	of
education.	Several	valuable	perspectives	in	the	field	are	influential	today;	the	book	gives	examples	throughout	of	traditional	and	new	theories	and	how	they	approach	issues	in	the	field.	4.	To	include	topics	that	are	important,	current,	or	of	emerging	interest	to	students.	Separate	chapters	are	devoted	to	higher	education,	organization	of	schools	and
roles	in	schools,	informal	education	(	climate	and	the	hidden	curriculum	),	the	school	environment,	education	around	the	world,	and	educational	movements	and	alternatives.	5.	To	indicate	how	change	takes	place	and	what	role	sociologists	play	in	both	understanding	and	bringing	about	change.	With	the	increasing	emphasis	on	applied	sociology,	more
courses	are	including	information	on	applied	aspects	of	topics	covered.	This	is	the	focus	of	the	final	chapter	but	is	also	covered	throughout	the	text.	6.	To	stimulate	students	to	become	involved	with	educational	systems	where	they	can	use	the	knowledge	available	in	this	and	other	textbooks.	This	text	can	be	used	to	stimulate	discussion	and	encourage
other	topics	of	interest	to	be	introduced	into	the	course.	Useful	features	of	the	book	to	enhance	teaching	effectiveness	include	projects	at	the	end	of	each	chapter,	the	coverage	of	issues,	and	the	Instructor	s	Manual,	complete	with	classroom	teaching	aids,	techniques,	and	test	questions.	The	book	does	not	attempt	to	use	one	theoretical	approach	to
the	exclusion	of	others.	Rather,	it	focuses	on	the	value	of	several	different	approaches	and	their	emphases	in	dealing	with	the	same	issue.	Because	the	book	is	meant	as	an	overview,	it	surveys	the	field	rather	than	providing	comprehensive	coverage	of	a	few	topics.	This	allows	instructors	the	flexibility	to	expand	where	desired.14	SUPPLEMENTARY
MATERIAL	Instructor	s	Manual	and	Test	Bank	:	The	Instructor	s	Manual	and	Test	Bank	have	been	prepared	to	assist	teachers	in	their	efforts	to	prepare	lectures	and	evaluate	student	learning.	For	each	chapter	of	the	text,	the	Instructor	s	Manual	offers	different	types	of	resources,	including	detailed	chapter	summaries	and	outlines,	learning
objectives,	discussion	questions,	classroom	activities,	and	much	more.	Also	included	in	this	manual	is	a	Test	Bank	offering	multiple-choice,	true/false,	fillin-the-blank,	and/or	essay	questions	for	each	chapter.	The	Instructor	s	Manual	and	Test	Bank	are	available	to	adopters	at	downloads/.	PowerPoint	Presentations	:	Lecture	PowerPoints	are	available	for
this	text.	The	Lecture	PowerPoint	slides	outline	each	chapter	to	help	you	convey	sociological	principles	in	a	visual	and	exciting	way.	They	are	available	to	adopters	at	routledgetextbooks.com/textbooks/instructor_downloads/.	Thanks	go	to	many	people	for	suggestions	on	early	drafts:	for	reviews	of	the	manuscript	for	the	eighth	edition,	we	are	grateful
to	Harriet	J.	Hartman,	Rowan	University;	Christopher	Donoghue,	Montclair	State	University;	Victoria	Rankin	Marks	and	Danielle	Lewis,	University	of	Southern	California;	Joseph	Rosher,	Alabama	A&M	University;	Jesus	Garcia,	Lamar	University;	Dana	Mitra,	Penn	State	University;	Ariana	Steck,	California	State	University	San	Marcos;	and	William	A.
Mirola,	Marian	College.	Finally,	our	interest	in	this	field	is	constantly	stimulated	by	the	diverse	and	ever-changing	experiences	of	our	children	and	students	as	they	have	passed	through	the	stages	of	schooling	and	shared	their	experiences	with	us.	Jeanne	thanks	Hardy,	whose	knowledge	and	creative	ideas	in	the	field	of	education	gave	original	impetus
and	continuing	support	and	encouragement	to	this	work.	Floyd	thanks	Nancy	for	her	usual	attention	to	detail	and	to	her	continuing	interest	in	his	work.	Jenny	gives	special	thanks	to	her	students	who,	over	the	years,	continue	to	renew	her	faith	that	the	next	generations	will	be	as	curious	as	their	predecessors.	Jeanne	H.	Ballantine	Floyd	M.	Hammack
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Study	Trends	in	International	Mathematics	and	Science	Study18	19	120	CHAPTER	1	SOCIOLOGY	OF	EDUCATION	A	Unique	Perspective	for	Understanding	Schools	Joyce	Irvine	vs.	millions.	You	can	buy	a	lot	of	help	for	children	with	that	money,	commented	the	principal	of	Wheeler	Elementary	School	in	Vermont	(Winerip,	2010).	She	had	just	been
fired	from	her	position.	Why?	The	district	superintendent	commented	that	they	had	to	fire	her	in	order	to	follow	the	government	mandates	and	requirements	for	receiving	$3	million	in	government	support	and	we	need	every	bit	of	support	we	can	get!	The	superintendent	lamented	the	loss	of	one	of	her	best	employees.	Wheeler	Elementary	School	had
students	mostly	from	immigrant	families,	many	of	whom	had	recently	arrived,	and	with	few	English	skills.	In	the	5th	grade	alone,	37	of	the	39	students	were	refugees	or	students	with	special-education	needs	or	both.	This	hard-working,	talented,	compassionate	principal	had	made	great	strides	with	these	children.	However,	it	was	not	enough	to	satisfy
well-intentioned	government	officials	requirements	and	definitions	of	failing	schools,	based	on	testing	that	was	inappropriate	for	these	children.	This	example	sets	the	stage	for	a	look	at	the	sometimes	conflicting	means	(effective	teaching	versus	passing	test	scores)	to	reach	ends	of	educating	our	children	for	their	and	our	futures.	Figure	1.1	Education
Encompasses	Many	Values	and	Hopes	Source:	istock21	4	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	Education	is	a	lifelong	process.	It	begins	the	day	we	are	born	and	ends	the	day	we	die.	It	is	found	in	every	society	and	comes	in	many	forms,	ranging	from	the	school	of	hard	knocks,	or	learning	by	experience,	to	formal	institutional	learning
from	postindustrial	to	nonindustrial	communities,	from	rural	to	urban	settings,	and	from	youth	to	older	learners.	Sociologists	of	education	look	into	a	range	of	questions	such	as	the	following:	How	can	we	increase	academic	achievement?	Do	schools	simply	perpetuate	the	country	s	stratification	system,	rich	versus	poor?	What	moral	or	religious	impact
should	schools	have	on	young	people?	Are	children	who	have	access	to	technology	in	schools	better	prepared	for	the	future?	While	sociologists	do	not	try	to	answer	questions	of	right	and	wrong,	good	and	bad,	they	do	consider	the	state	of	education	and	the	outcomes	of	certain	policies	and	practices.	SOCIOLOGY	AND	EDUCATION	Sociologists	study
people	who	are	interacting	and	in	small	to	large	group	situations.	Within	this	broad	framework	are	many	specialties;	these	can	be	divided	into	studies	of	institutions	in	societies	(established	aspects	of	society	that	address	common	needs	of	people),	studies	of	processes,	and	studies	of	interactions	between	individuals	and	groups.	The	structure	of
society	meaning	the	recurring	patterns	of	behavior	and	ordered	interrelationships	to	achieve	the	needs	of	people	is	represented	by	six	major	institutions	that	constitute	some	of	the	major	subject	areas	in	sociology:	family,	religion,	education,	politics,	economics,	and	health.	Formal,	complex	organizations,	such	as	schools,	are	part	of	the	institutional
structures	that	carry	out	the	work	of	societies.	Processes,	the	action	part	of	society,	bring	the	structures	alive.	Through	the	process	of	socialization,	people	learn	how	to	fit	into	society	and	what	roles	are	expected	of	them.	The	process	of	stratifi	cation	determines	where	people	fit	into	the	social	structure	and	their	resultant	lifestyle.	Change	is	an	ever-
present	process	that	constantly	forces	schools	and	other	organizations	to	adjust	to	new	demands.	Learning	takes	place	both	formally	in	school	settings	and	informally	by	our	family,	peers,	media,	and	other	influences	in	our	lives.	Not	all	children	in	the	world	receive	a	formal	school	education,	but	they	all	experience	processes	that	prepare	them	for
adult	roles.	The	institution	of	education	interacts	and	is	interdependent	with	each	of	the	other	institutions.	For	instance,	the	family	s	involvement	in	education	will	affect	the	child	s	achievement	in	school.	Sociology	of	education	as	a	field	is	devoted	to	understanding	educational	systems;	the	subject	matter	ranges	from	teacher	and	student	interactions
to	large	educational	systems	of	countries.	By	studying	education	systematically,	sociologists	offer	insights	to	help	guide	policies	for	schools.	Research	on	educational	systems	is	guided	by	sociological	theories	and	studied	using	sociological	methods.	Although	sociology	provides	a	unique	and	powerful	set	of	tools	to	objectively	explore	the	educational
systems	of	societies,	it	may	disappoint	those	who	have	an	axe	to	grind	or	whose	goal	is	to	proselytize	rather22	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	5	than	objectively	understand	or	explore.	Sometimes	simply	raising	certain	questions	is	ideologically	uncomfortable	for	those	who	know	the	right	answer,	but	where	there	is	a	controversy
about	educational	policy,	several	different	views	emerge	and	proponents	feel	their	view	is	the	right	answer.	The	goal	of	sociology	of	education	is	to	objectively	consider	educational	practices,	sometimes	controversial	topics,	and	even	unpopular	beliefs	to	gain	an	understanding	of	a	system	that	affects	us	all.	As	you	read	this	book,	please	ask	questions.
Challenge	ideas.	Explore	findings	but	do	so	with	the	intent	of	opening	new	avenues	for	thought,	discussion,	and	research.	The	purpose	of	this	introductory	chapter	is	to	acquaint	you	with	the	unique	perspective	of	the	sociology	of	education:	the	questions	it	addresses,	the	theoretical	approaches	it	uses,	the	methods	used	to	study	educational	systems,
and	the	open	systems	approach	used	in	this	book.	We	begin	our	discussion	with	an	overview	of	sociology	of	education.	WHY	STUDY	SOCIOLOGY	OF	EDUCATION?	There	are	several	answers	to	this	question.	Someday	you	may	be	a	professional	in	the	field	of	education	or	in	a	related	field;	you	will	be	a	taxpayer,	if	you	aren	t	already;	or	you	may	be	a
parent	with	children	in	the	school	system.	Right	now	you	are	a	student	involved	in	higher	or	continuing	education.	Why	are	you	taking	this	class?	If	you	are	a	sociology	major,	you	are	studying	education	as	one	of	the	major	institutions	of	society;	if	you	are	an	education	major,	sociology	may	give	you	a	new	or	different	perspective	as	you	prepare	to
enter	the	classroom.	You	may	be	at	college	in	pursuit	of	knowledge;	or	this	course	may	be	required,	you	may	need	the	credit,	perhaps	the	teacher	is	supposed	to	be	good,	or	it	simply	may	fit	into	your	schedule.	Let	s	consider	some	of	these	reasons	for	studying	sociology	of	education.	TEACHERS	AND	OTHER	PROFESSIONALS.	Between	2014	and
2024,	kindergarten,	elementary,	and	secondary	school	teachers	job	growth	will	be	6	percent	(between	1.5	and	1.6	million	teachers),	about	the	average	growth	in	the	labor	market	in	the	United	States,	due	to	projected	increases	in	student	enrollments	and	retirements	of	current	teachers	(Bureau	of	Labor	Statistics,	2015).	Yet	the	field	is	also
experiencing	a	shortage,	due	to	retirements.	An	estimated	3.1	million	full-time	teachers	are	involved	in	public	school	education	(National	Center	for	Education	Statistics,	2015).	Other	college	graduates	teach	in	their	respective	academic	fields	or	become	involved	with	policy	matters	in	the	schools.	Professionals	in	such	fields	as	social	work	and
business	have	regular	contact	with	schools	when	dealing	with	clients	and	employees.	For	both	teachers	and	all	of	these	other	professionals,	understanding	the	educational	system	is	important	knowledge	for	effective	functioning.	TAXPAYERS.	Taxpayers	play	a	major	role	in	financing	schools	at	the	elementary,	secondary,	and	higher	education	levels,
and	they	should	have	an	understanding	of	how	this	money23	6	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	WA	OR	NV	CA	ID	AZ	UT	MT	WY	CO	NM	ND	SD	NE	KS	TX	OK	MN	WI	IA	IL	MO	AR	MS	LA	IN	MI	TN	AL	KY	OH	GA	WV	SC	PA	VA	NC	NY	VT	ME	NH	MA	RI	CT	NJ	DE	MD	DC	FL	AK	HI	Less	than	20%	(9)	20%	29.9%	(17)	30%	39.9%	(6)
More	than	40%	(19)	Map	1.1	Percentage	of	Total	Revenue	from	Property	Taxes	and	Parent	Government	Contributions	for	Public	Elementary	and	Secondary	School	Districts,	by	State:	Fiscal	Year	2013	Source:	U.S.	Department	of	Education,	National	Center	for	Education	Statistics,	Common	Core	of	Data	(CCD)	Common	Core	of	Data	(CCD).	School
District	Finance	Survey	(F-33)	fiscal	year	2013,	Preliminary	Version	1a	is	being	spent	and	with	what	results.	Almost	100	percent	of	the	money	used	to	pay	for	physical	plants,	materials,	salaries,	and	other	essentials	in	the	US	public	educational	system	is	from	taxes.	Revenues	for	schools	come	from	three	main	sources:	local,	state,	and	federal	funds
from	sales,	income,	and	property	taxes.	In	2016,	the	total	government	spending	on	education	was	$1	trillion,	or	15	percent	of	the	federal	budget	(US	Government	Spending,	2016).	Local	governments	account	for	44	percent,	states	49	percent,	and	federal	support	13	percent.	Average	spending	per	student	in	the	United	States	is	$10,314	(McCann,
2016),	with	low-income	areas	receiving	significantly	less	than	high-income	areas.	Sociology	of	education	helps	taxpayers	understand	the	school	system	for	which	they	are	paying.	PARENTS.	A	large	percentage	of	adults	in	the	United	States	are	parents,	with	an	average	household	size	of	2.54	members	(Statista,	2015).	That	is	a	lot	of	parents	who	have
children	in	schools	and	many	want	to	understand	what	is	happening	during	the	six	to	seven	hours	a	day	their	child	is	away	from	home.	Sociology	of	education	has24	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	7	Table	1.1	What	Do	You	Think	Are	the	Biggest	Problems	that	the	Public	Schools	of	Your	Community	Must	Deal	With?	National	Totals
Public	School	Parents	(%)	(%)	(%)	(%)	Lack	of	financial	support	35%	Lack	of	discipline	Overcrowding	Fighting/gang	violence	Drugs	some	answers!	According	to	the	47th	Annual	PDK/Gallup	Polls	of	the	Public	s	Attitudes	Toward	the	Public	Schools	(2015),	adults	expect	schools	to	teach	basic	skills,	discipline	children,	and	instill	values	and	a	sense	of
responsibility.	The	concerns	of	the	American	public	regarding	schools	have	shown	a	high	level	of	consistency	from	year	to	year	(see	Table	1.1)	(Bushaw	and	Lopez,	2012).	Lack	of	financial	support	and	lack	of	discipline	topped	the	list	of	problems	seen	by	the	public	in	2012,	with	overcrowding	being	third.	Fighting	and	gang	violence	and	drugs	were
numbers	4	and	5	on	the	list.	Parents	agree	with	students	and	educators	that	there	is	too	much	emphasis	on	standardized	testing	(64	percent),	and	41	percent	of	respondents	say	parents	should	be	able	to	have	their	children	opt	out	of	standardized	testing.	Ninety-five	percent	of	respondents	feel	quality	of	teachers	is	important	to	improve	public
schools,	and	84	percent	support	mandatory	vaccinations.	These	are	just	a	few	of	the	findings	from	this	representative	national	poll	(NEA,	2016),	but	they	illustrate	the	concerns	parents	have	in	their	children	s	schools.	STUDENTS.	Children	spend	many	hours	a	day	in	school.	They	may	not	question	the	sociological	researchers	that	try	to	understand
their	experiences,	but	they	do	think	about	the	good	and	bad	teachers,	nice	classmates	and	bullies,	and	easy	and	hard	classes	they	have.	The	knowledge	that	researchers	provide	can	help	educators	understand	what	students	face	and	how	to	make	the	road	smoother	and	more	successful.	Grade	school	education	is	mandatory	in	most	countries.	High
school	level	education	is	mandatory	in	developed	countries,	and	available	in	some	developing	countries.	According	to	a	study	by	Harvard	University	and	the	Asian	Development	Bank,	only	6.7	percent	of	the	world	s	population	has	a	college	degree	(The	Huffington	Post,	2010).	Within	the	United	States	and	other	economically	advanced	countries,	many
citizens	have	higher	levels	of	education.	In	the	United	States,	among	adults	age	25	and	older,	32	percent	have	attained	a	bachelor	s;	12	percent	have	attained	a	master	s	degree	or	higher;	and	2	percent	have	completed	a	PhD	(US	Census	Bureau,	2014).25	8	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	Figure	1.2	Students	and	Teachers	Have
Reciprocal	Roles	in	Schools,	Each	Interacting	With	the	Other	Source:	istock	College	attracts	a	wide	variety	of	students	with	numerous	incentives	and	goals	for	their	educational	experience.	For	sociology	majors,	sociology	of	education	provides	a	unique	look	at	educational	systems	and	their	interdependence	with	other	major	institutions	in	society.	For
education	majors,	new	insights	can	be	gained	by	looking	into	the	dynamic	interactions	both	within	educational	settings	and	between	the	institution	of	education	and	other	institutions	in	society.	These	insights	should	give	education	majors	the	ability	to	deal	with	complex	organizational	and	interpersonal	issues	that	confront	teachers	and
administrators.	OTHER	REASONS.	Being	an	informed	citizen,	understanding	how	tax	dollars	are	spent,	and	gaining	knowledge	for	the	sake	of	knowledge	learning	what	there	is	to	learn	are	among	the	other	reasons	to	study	sociology	of	education.	QUESTIONS	ASKED	BY	SOCIOLOGISTS	OF	EDUCATION	As	students,	parents,	and	members	of	a
community,	we	face	educational	issues	constantly.	Consider	the	following	examples:	ARE	OUR	CHILDREN	SAFE	IN	SCHOOLS?	Among	the	most	serious	school	problems,	according	to	surveys	of	the	American	public,	are	lack	of	discipline,	fighting	and	gang	violence,	and	drugs	in	schools	(Bushaw	and	Lopez,	2012).	National	studies	indicate	that	most
students	do	not	experience	criminal	victimization,	and	those	that	do	are	more	likely	to	experience	property	crimes.	Students	in	schools	with	gang	members26	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	9	present	express	more	concern	about	safety.	In	addition,	one-third	of	students	indicate	that	drugs	are	available	and	one-fifth	that	alcohol	is
available	at	their	school	(Addington	et	al.,	2002).	Among	US	8th,	10th,	and	12th	graders,	however,	recent	studies	show	a	decrease	in	use	of	alcohol,	cigarettes,	and	illicit	or	illegal	drugs,	and	no	increase	in	marijuana	use.	However,	there	is	also	a	decrease	in	the	perceived	harm	of	marijuana	use,	and	use	of	e-cigarettes	remains	high	(National	Institute
on	Drug	Abuse,	2016).	Are	our	students	safer	in	schools	than	out	of	school?	This	question	depends	on	the	school	and	neighborhood,	but	studies	conclude	that	students	in	most	schools	are	safe	from	violence	and	drug	abuse	(CDC,	2015).	SHOULD	MINIMUM	COMPETENCY	IN	KEY	SUBJECTS	SUCH	AS	READING	AND	MATH	BE	REQUIRED	FOR	HIGH
SCHOOL	GRADUATION?	In	many	countries	and	in	some	parts	of	the	United	States,	students	are	required	to	take	reading	and	math	exams	in	order	to	enter	high	school	and	graduate	from	it.	The	No	Child	Left	Behind	and	Race	to	the	Top	federal	policies	in	the	United	States	require	all	students	to	be	tested	at	various	times	throughout	their	school	years
on	Common	Core	standards.	More	recently,	the	Every	Student	Succeeds	Act	(ESSA),	signed	by	President	Obama	on	December	10,	2015,	reaffirms	the	right	of	every	child	to	have	an	equal	opportunity	for	education.	With	high	school	graduation	rates	up,	dropout	rates	down,	and	more	students	going	to	college,	this	law	focuses	on	preparing	all	students
for	college	and	careers.	Increasingly,	as	states	hold	schools	and	teachers	responsible	for	the	academic	competence	of	students	who	move	through	the	system	(Borman	and	Cotner,	2011),	this	law	will	set	goals	for	the	next	phase	of	educational	programming	at	the	national	level	(US	Department	of	Education,	2015).	It	also	reflects	the	global	concern
about	the	school-to-work	pipeline	and	how	to	improve	its	effectiveness.	Standardized	tests	are	viewed	by	many	as	one	way	to	hold	schools	accountable	for	students	progress.	Yet,	some	educators,	researchers,	and	parents	question	the	value	of	requiring	competency	tests	because	they	have	little	benefit	for	students	who	pass	them	and	can	harm
students	who	do	not	pass	(Warren	and	Grodsky,	2009).	What	are	some	implications	of	requiring	or	not	requiring	tests?	This	question	will	be	discussed	in	later	chapters.	HOW	SHOULD	EDUCATION	BE	FUNDED?	Many	countries	have	centralized	governmental	educational	funding	and	decision	making.	Across	the	United	States,	however,	local
taxpayers	vote	on	local	school	levies	that	provide	over	40	percent	of	school	funding.	The	criticism	is	that	local	school	districts	vary	dramatically	in	property	or	other	taxes	available	to	pay	their	share	for	schools	based	on	rich	versus	poor	districts.	Some	schools	are	forced	to	curtail	programs	and	cut	the	number	of	teachers	because	there	is	no	money.
Local	school	levies	are	failing,	setting	some	districts	even	farther	behind.	This	could	be	a	result	of	dissatisfied	parents,	competition	for	resources,	a	bid	for	more	community	control,	or	rebellion	against	higher	taxes.	The	federal	government	contributes	only	about	2	percent	of	its	total	budget	to	schools	(or	$78.9	billion	in	2016,	and	$85	billion	proposed
for	2017),	and	that	is	to	support	special	initiatives	(Tucker,	2015).	Some	aspects	of	these	difficult	issues	will	be	addressed	in	the	following	chapters.	WHAT	TYPES	OF	TEACHERS	AND	CLASSROOM	ENVIRONMENTS	PROVIDE	THE	BEST	LEARNING	EXPERIENCE	FOR	CHILDREN?	Educators	debate	lecture	versus	experiential27	10	SOC.	OF
EDUCATION:	A	UNIQUE	PERSPECTIVE	learning,	and	cooperative	learning	versus	individualized	instruction.	Studies	(e.g.,	Pescosolido	and	Aminzade,	1999)	of	effective	teaching	strategies	provide	information	to	help	educators	carry	out	their	roles	effectively.	For	example,	research	on	the	most	effective	size	of	classes	and	schools	attempts	to	provide
policymakers	with	data	to	inform	decision	making	(Darling-Hammond,	2010).	What	other	classroom	factors	influence	teaching	and	learning?	A	review	of	the	titles	of	articles	in	the	premiere	journal	Sociology	of	Education	provides	an	overview	of	current	topics	being	studied	in	the	field.	For	example,	researchers	explored	immigrant	education,	causes	of
academic	failure	and	dropping	out,	social	class	differences	in	college	expectations	and	acceptance,	interracial	friendships,	racial	segregation	in	schools,	educational	attainment	and	attitudes	toward	schooling,	higher	education	aspirations	and	enrollments,	and	females	and	males	in	different	academic	fields.	Look	through	this	book	and	other	sociology
of	education	resources	to	add	to	the	list	of	questions	asked	by	sociologists	of	education;	they	cover	a	fascinating	array	of	topics.	Sociological	research	sheds	light	on	educational	issues,	and	thus	helps	teachers,	citizens,	and	policy	makers	with	the	decision-making	process.	Multitudes	of	questions	arise,	and	many	of	them	are	being	studied	around	the
world.	Applying	Sociology	to	Education:	From	what	you	have	read	so	far,	what	topics	in	sociology	of	education	interest	you?	BOX	1.1	CURRENT	RESEARCH	IN	THE	SOCIOLOGY	OF	EDUCATION	The	following	sampling	of	current	research	questions	gives	an	idea	of	the	wide	range	of	subject	matter:	1.	If	parents	are	involved	in	their	children	s
schooling,	are	children	more	successful	in	school?	2.	How	effective	are	different	teaching	techniques,	styles	of	learning,	classroom	organizations,	and	school	and	classroom	size	in	teaching	students	of	various	types	and	abilities?	3.	What	are	some	community	influences	on	the	school,	and	how	do	these	affect	decision	making	in	schools,	especially	as	it
relates	to	the	school	curriculum	and	socialization	of	the	young?	4.	Do	teacher	proficiency	exams	increase	teaching	quality?	Do	student	achievement	exams	improve	education?	5.	Can	minority	students	learn	better	or	more	in	an	integrated	school?	6.	Do	schools	perpetuate	inequality?	7.	Should	religion	be	allowed	in	schools?	What	are	the	practices
around	the	world?28	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	Does	tracking	(ability	grouping)	help	or	hurt	student	learning?	9.	Did	the	US	government	policies	under	President	Obama	No	Child	Left	Behind,	Race	to	the	Top,	and	Common	Core	have	positive	or	negative	effects	overall?	10.	Do	schools	prepare	students	for	the	transition	to
work?	11.	Who	are	the	world	s	most	prepared	students	according	to	international	tests,	and	why?	12.	Are	some	students	around	the	world	overeducated	for	the	employment	opportunities	that	are	available	to	them?	13.	How	does	education	affect	income	potential?	14.	Does	school	choice	produce	better	schools?	15.	Does	cultural	capital	of	students
affect	academic	achievement?	(Note:	These	and	other	topics	are	from	articles	that	appear	in	sociology	journals.)	US	SCHOOLS	IN	THE	EARLY	TWENTY-FIRST	CENTURY	Some	kids	see	little	advantage	to	completing	high	school.	They	feel	alienated	from	the	school	environment,	have	few	role	models	who	have	made	it,	and	see	little	reason	to	struggle
through.	These	attitudes	toward	education	have	a	history,	addressed	in	books	such	as	Kozol	s	Savage	Inequalities	(1991),	MacLeod	s	Ain	t	No	Makin	It	(1987),	and	Paulle	s	Toxic	Schools	(2013),	and	document	the	inequalities	between	rich	and	poor	school	districts	and	life	in	poor	neighborhoods	and	schools.	When	several	prominent	sociologists	of
education	were	asked	about	their	predictions	for	education	in	the	years	ahead,	most	predicted	that	the	problems	facing	US	schools	would	see	little	improvement	in	the	near	future.	The	problems	facing	our	schools	reflect	the	deeply	rooted	problems	past	and	present	in	our	society.	They	suggested	that	sociological	theories	and	methods	would	make	a
major	contribution	to	understanding	the	societal	forces	and	the	school	dynamics	that	underlie	school	problems;	this	knowledge	is	essential	to	tackle	the	problems	of	the	twenty-first	century.	Planning	for	social	and	institutional	change	assumes	knowledge	of	educational	systems	and	future	trends.	Information	collected	by	sociologists,	other	social
scientists,	and	educators	provides	an	overview	of	schools	in	the	twenty-first	century,	and	samples	of	predictions	for	the	future	based	on	research	data.	Demographers,	for	example,	provide	us	with	relevant	information	for	school	planning:	population	projections,	migration	patterns,	and	social	trends.	Proposals	for	reform	and	innovation	come	both	from
within	the	educational	organization	and	from	its	environment	political,	economic,	and	technological	dimensions	as	well	as	national	and	world	trends.	In	this	next	section,	we	provide	examples	of	some	trends,	projections,	and	implications	that	affect	education.29	12	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	DEMOGRAPHIC	TRENDS	The	rapid
growth	of	education	through	the	1960s	in	the	United	States	and	many	other	countries	created	a	boom	mentality:	there	was	an	expansion	of	teacher	training	programs	in	public	schools	and	universities;	new	facilities	were	built;	and	when	monies	became	available,	innovations	were	implemented.	However,	education	has	cycles,	and	with	the	end	of	the
boom	came	a	bust	that	closed	some	schools	and	classrooms	due	to	dropping	numbers	of	students,	loss	of	jobs,	boarded-up	schools,	and	dropping	financial	support.	Map	1.2	indicates	the	projected	change	in	enrollments	between	2014	and	Population	trends	again	impacted	schools	as	increases	in	the	annual	births	in	the	United	States	peaked	in	1990;
enrollments	were	also	affected	by	new	children	from	immigrant	families	entering	schools.	Public	school	K-12	enrollments	in	2016	topped	50	million	students	(Digest	of	Educational	Statistics,	2015,	Table	),	with	the	largest	increases	in	the	western	United	States.	WA	OR	NV	CA	ID	AZ	UT	MT	WY	CO	NM	ND	SD	NE	KS	TX	OK	MN	WI	IA	IL	MO	AR	MS	LA
ME	VT	NH	MA	NY	MI	RI	PA	CT	NJ	IN	OH	DE	WV	MD	VA	KY	DC	NC	TN	SC	GA	AL	FL	AK	HI	Decreases	of	5	percent	or	more	(9)	Decreases	of	less	than	5	percent	(11)	Increase	of	less	than	5	percent	(9)	Increase	of	5	percent	or	more	but	less	than	15	percent	(18)	Increase	of	15	percent	or	more	(4)	Map	1.2	Projected	Percentage	Change	in	Public	School
Enrollment	in	Prekindergarten	through	Grade	12,	by	State:	Between	School	Years	and	Source:	U.S.	Department	of	Education,	National	Center	for	Education	Statistics,	Common	Core	of	Data	(CCD),	State	Nonfiscal	Survey	of	Public	Elementary/Secondary	Education,	;	and	State	Public	Elementary	and	Secondary	Enrollment	Projection	Model,	1980
through	See	Digest	of	Education	Statistics	2015,	table30	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	13	FAMILY	AND	SOCIAL	TRENDS	Change	in	the	social	class	composition	of	the	school-age	population	is	taking	place,	largely	because	minority	groups	are	the	fastest-growing	populations	in	the	United	States	and	they	have	highest	percentage
of	children	living	in	poverty.	More	than	15.5	million	children	in	the	United	States	today	are	poor,	and	a	disproportionate	number	are	Black	and	Latino...	They	are	often	less	healthy,	can	trail	in	emotional	and	intellectual	development,	and	are	less	likely	to	graduate	from	high	school	(Children	s	Defense	Fund,	2016).	Consider	the	Hispanic	population,
the	fastest-growing	ethnic	group	in	the	United	States.	Hispanics	surpassed	African	Americans	as	the	largest	minority	in	In	fall	2015,	schools	were	composed	of	24.7	million	White	students,	7.7	million	Black	students,	and	13.1	million	Hispanic	students.	In	fall	of	2014,	Latino,	Black,	and	Asian	students	outnumbered	non-hispanic	White	students
(Maxwell,	2014).	By	2050,	Hispanics	are	predicted	to	be	25	percent	of	the	US	population;	thus,	the	rise	in	enrollments	is	due	in	part	to	Hispanic	children	entering	schools.	Again,	poverty	is	prevalent	in	some	Hispanic	communities,	and	these	children	are	also	faced	with	a	language	barrier	in	school.	Less	than	half	(46	percent)	of	US	children	live	in	a
home	with	two	heterosexual	parents,	compared	to	73	percent	in	1960;	35	percent	live	in	single	parent	families;	that	s	24,689,000	children	(Livingston,	2014;	Kids	Count	Data	Center,	2016).	Nearly	half	of	those	raised	by	a	single	mother	are	living	below	the	poverty	line	(US	Census	Bureau,	2015).	Why	does	this	matter?	It	matters	because	too	many
students	in	poverty	fail	to	graduate,	as	they	struggle	with	high	dropout	rates	and	lack	of	access	or	funds	to	continue	their	education.	The	number	of	service	sector	and	skilled	high-tech	jobs	in	society	is	increasing,	but	the	skills	needed	change	frequently	because	of	new	technologies,	in	turn	requiring	reeducation.	Those	who	have	not	finished	high
school	will	lack	the	required	skills	and	have	difficulty	training	for	the	new	jobs.	ECONOMIC	TRENDS	AFFECTING	EDUCATION	As	Western	societies	move	more	deeply	into	the	postindustrial	information	age,	knowledge	creation	and	processing	becomes	a	primary	commodity.	Service	sector	jobs	in	health,	education,	and	other	service	areas	are
growing	rapidly,	and	white-collar	jobs	are	outstripping	blue-collar	jobs	in	terms	of	demand	and	earnings.	Jobs	in	primary	sectors	of	fishing,	forestry,	agriculture,	and	manufacturing	are	declining.	Although	private	sector	jobs	are	increasing	slowly	since	the	recession,	many	have	been	lost	to	outsourcing.	The	growth	sectors	of	the	economy	will	require
information-processing	skills,	especially	the	ability	to	use	computers	and	related	technologies.	Thus,	job	growth	will	be	in	areas	requiring	high	levels	of	education	and	technological	knowledge.	High	school	dropouts	and	less	educated	citizens	will	have	increasing	difficulty	competing,	with	some	being	left	behind.	Yet	researchers	wonder	whether	this
means	everyone	should	complete	a	college	degree.31	14	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	SCHOOLS	OF	THE	FUTURE	Predictions	are	always	problematic.	Technologies	are	changing	at	such	a	rapid	rate	that	tomorrow	is	uncertain.	However,	a	number	of	futurologists	have	attempted	to	draw	scenarios	of	the	schools	of	tomorrow	using
knowledge	of	socioeconomic	conditions,	predicted	new	technologies,	recommendations	from	more	than	thirty	commission	and	task	force	reports,	knowledge	of	demographics,	and	other	sources.	Predictions	of	possible	changes	for	schools	of	the	future	include	increasing	school	choice,	small	neighborhood	schools,	reduced	class	sizes,	more	technology
in	schools,	changed	missions	including	new	curricula,	reconfigured	classrooms,	24/7	schools,	less	use	of	paper,	changes	in	grade	distributions,	mainstreamed	special	education,	more	early	childhood	education,	and	more	home	schooling	using	computer	technology.	Computers	and	electronic	classrooms	will	be	an	essential	ingredient	in	successful
schools	(Education	World,	2016).	Futurologists	predict	that	technology	will	play	an	increasing	role	in	the	educational	process	both	in	classrooms	and	in	information	retrieval	out	of	classrooms.	Teachers	are	likely	to	become	more	involved	with	their	students,	adding	a	human	touch	to	education;	more	class	time	will	be	devoted	to	group	discussions;
field	trips	will	become	more	frequent;	demonstrations,	investigative	projects,	and	hands-on	lab	experiences	will	increase;	and	education	will	become	more	individualized.	Lifelong	learning	will	be	a	regular	part	of	the	adult	experience	and	will	take	place	in	many	settings.	Structures	of	schools	may	also	change,	including	smaller	schools;	more	private
schools,	especially	if	voucher	systems	are	enacted;	and	more	hours	of	operation,	including	after-school	and	evening	programs.	Most	of	these	plans	sound	plausible,	but	we	must	keep	several	factors	in	mind.	First,	money.	Most	of	the	suggestions	for	school	changes	require	money,	and	at	a	time	when	many	districts	are	struggling	to	hold	on	to	the
programs	and	teachers	they	have	without	making	major	cutbacks,	this	appears	problematic.	So	far	the	public	record	on	passage	of	tax	levies	for	additional	monies	has	not	been	promising.	In	addition,	some	poorer	socioeconomic	groups	in	American	society	may	not	be	prepared	to	participate	in	the	new	educational	and	economic	state.	The	knowledge
and	skill	gap	that	exists	today	is	likely	to	widen	the	gap	between	socioeconomic	groups	and	leave	an	even	more	pronounced	underclass.	REFORM	AND	POLICY	IN	EDUCATIONAL	SYSTEMS	Throughout	this	book	we	discuss	issues	facing	education	today.	In	some	cases,	policies	have	been	formulated	and	programs	implemented	to	deal	with	problems.
In	other	existing	and	emerging	areas,	such	as	global	systems	of	education	and	inequalities	between	boys	and	girls	education,	solutions	to	problems	are	still	being	researched	and	implemented.	In	the	United	States,	the	Bush	administration	s	No	Child	Left	Behind	policy,	passed	in	2001,	called	for	increased	accountability,	more	choice	for	parents	and
students,	greater	flexibility	for	educational	systems,	putting	reading	first,	and	other	mandates	aimed	at	improving	educational	performance.	The	Obama	administration	s	Race	to	the	Top	and32	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	15	other	plans	such	as	Common	Core	have	been	transforming	many	areas	of	education,	including	how
teachers	are	promoted	and	compensated.	Recently,	the	Every	Student	Succeeds	plans	aim	to	see	appropriate	education	for	each	child.	These	reform	plans	will	be	discussed	throughout	your	text.	Sociologists	have	a	role	to	play	in	research,	policymaking,	and	the	change	process.	Every	organization	needs	to	have	built-in,	ongoing	data-collection
mechanisms	in	order	for	the	organization	to	determine	if	it	is	meeting	its	goals.	For	example,	sociologists	are	studying	the	impact	of	government	policies	on	achievement.	Programs	often	require	evaluation	to	determine	whether	goals	are	being	met,	and	sociologists	are	frequently	called	on	to	provide	these	program	evaluations	and	develop	procedures
for	collecting	and	analyzing	data.	Sociologists	contribute	to	our	understanding	of	educational	systems	by	studying	how	systems	work	and	how	the	parts	fit	together.	Sources	of	tension,	strain,	and	change	from	both	inside	and	outside	the	organization	provide	impetus	for	change,	yet	many	reformers	are	pessimistic	about	changing	the	self-preserving
educational	system	in	more	than	a	superficial	way.	We	will	see	that	educational	systems	are	vulnerable	to	pressures	from	within	the	system	and	from	outside.	If	those	with	the	power	to	implement	change	want	educational	change,	reform	is	possible.	To	bring	about	reform,	one	should	have	an	understanding	of	individuals,	organizations,	and
environments	that	make	up	the	total	educational	system.	That	is	where	this	book	can	help!	SOCIOLOGY	OF	EDUCATION	IN	THE	UNITED	STATES	Initially,	the	motivation	of	sociologists	of	education	in	the	United	States	was	to	reform	society	and	the	education	system.	Lester	Frank	Ward,	one	of	the	six	founding	fathers	of	American	sociology	and	the
first	president	of	the	American	Sociological	Association,	argued	in	1883	that	education	is	a	principal	source	of	human	progress	and	an	agent	of	change	that	can	foster	moral	commitment	and	cognitive	development	to	better	society	(Bidwell,	1979).	The	field	was	referred	to	as	educational	sociology,	and	it	focused	on	practical	issues	and	the	formulation
of	policy	and	recommendations.	The	name	sociology	of	education	was	introduced	in	the	late	1920s	by	Robert	Angell	(1928).	Angell	and	others	believed	that	research	in	educational	institutions	would	produce	reliable	scientific	data,	but	that	sociology	could	not	and	should	not	promise	to	produce	answers	or	suggest	changes	to	solve	school	problems.
Today,	however,	there	is	a	need	for	sociologists	with	both	emphases:	to	both	carry	out	objective	research	and	to	work	with	schools	in	interpreting	and	implementing	scientific	findings.	Needed	for	both	emphases	is	to	have	special	training	in	scientific	methodology,	as	well	as	practical	knowledge	of	how	schools	work	in	order	to	apply	sociological
findings.	This	book	deals	both	with	theoretical	studies	of	schools	and	with	the	practical	application	of	theory	and	research	in	schools	and	classrooms.	The	latter	aspect	is	important	because	most	of	you	will	be	using	this	knowledge	in	your	roles	as	parents	or	professionals.	Sociology	has	practical	applications	and	an	impact	on	policy	in	addition	to	its
abstract	and	theoretical	side.	We	turn	next	to	the	role	of	sociological	theory	in	studying	education.33	16	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	Figure	1.3	Modern	School	Buildings	Represent	New	Forms	of	Education	Source:	istock	THEORETICAL	APPROACHES	IN	THE	SOCIOLOGY	OF	EDUCATION	So	many	questions,	so	many	topics	for
research,	so	much	important	information	for	schools!	To	guide	research	studies	on	the	many	questions	posed,	sociologists	use	theories,	statements	regarding	how	and	why	facts	are	related	to	each	other	and	the	connections	between	these	facts.	This	section	provides	an	overview	of	the	major	theoretical	paradigms	used	in	the	sociology	of	education.
Although	sociology	of	education	is	a	fairly	new	field	of	inquiry,	it	has	roots	in	classical	sociological	theory.	In	the	past	century,	emphasis	has	been	given	to	education	as	a	unique	institution	and	an	objective	field	of	study.	During	this	period,	research	has	focused	on	many	of	the	social	issues	mentioned	in	the	previous	section	in	which	education	plays	a
part.	In	the	twenty-first	century,	work	in	the	sociology	of	education	can	be	divided	into	different	levels	of	analysis,	from	the	large-scale	macro-level	studies	that	consider	education	systems	of	countries	and	world	trends,	as	well	as	the	role	of	large-scale	policies,	to	the	small-scale	micro-level	studies	of	classroom	interactions.	Scientists	use	theoretical
perspectives	to	provide	logical	explanations	for	why	things	happen	the	way	they	do.	Starting	the	study	of	a	subject	with	a	theoretical	perspective	provides	a	guide	to,	or	a	particular	conception	of,	how	the	social	world	works.34	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	17	A	theoretical	point	of	view	also	influences	what	the	researcher	sees	and
how	it	is	interpreted.	Just	as	our	individual	experiences	influence	our	interpretations	of	events	in	our	everyday	lives,	sociologists	have	several	theoretical	perspectives	to	help	explain	why	things	happen	the	way	they	do.	Just	as	each	individual	interprets	situations	differently	depending	on	his	or	her	background,	theorists	focus	on	different	aspects	of	a
research	problem.	A	theoretical	approach	helps	to	determine	the	questions	researchers	ask	and	the	way	to	organize	research	in	order	to	get	answers.	In	this	section	we	discuss	several	important	theoretical	paradigms.	Sociologists	using	each	theory	have	made	major	contributions	in	the	field	of	sociology	of	education,	and	we	will	discuss	many	of	them
throughout	the	text.	The	first	two	approaches	concern	differing	views	of	the	way	societies	and	educational	systems	work	at	the	macro-level.	The	next	two	deal	with	interactions	in	social	situations	the	micro-level.	The	functional	and	conflict	approaches	tend	to	deal	with	macro-level	(large-scale)	institutions	of	education	in	societies,	whereas	the
interaction	approaches	focus	on	micro-level	(small-scale)	interaction	between	individuals	and	small	groups.	The	open	systems	approach,	which	provides	the	model	or	framework	for	this	book,	is	explained	at	the	end	of	this	chapter.	Figure	1.4	A	Major	Function	of	Education	Is	the	Creation	of	Knowledge	Through	Research	Source:	istock35	18	SOC.	OF
EDUCATION:	A	UNIQUE	PERSPECTIVE	FUNCTIONALIST	THEORY	Just	as	a	functioning	heart	and	brain	are	necessary	for	the	survival	of	a	human	being,	an	educational	system	is	necessary	for	the	survival	of	society.	One	major	theoretical	approach	in	sociology	is	functionalism	(also	referred	to	as	structural	functionalism,	consensus,	or	equilibrium
theory).	This	theory	sometimes	compares	the	functioning	of	society	to	the	biological	functioning	of	the	human	body:	each	part	of	the	society	s	system	family,	education,	religion,	politics	and	economics,	health	care	plays	a	role	in	the	total	working	society,	and	all	parts	are	dependent	on	each	other	for	survival,	just	as	all	organs	of	the	body	work	together
to	keep	us	functioning.	A	sociologist	using	this	approach	starts	with	the	assumption	that	society	and	institutions	within	society,	such	as	education,	are	made	up	of	interdependent	parts	all	working	together,	each	contributing	some	necessary	activity	to	the	functioning	of	the	whole	society;	the	outcome	is	to	maintain	order	and	consensus	among
individuals	in	the	group.	The	assumed	fit	between	the	educational	system	and	society	guides	functionalists	research	and	policy	recommendations.	Functionalists	see	change	in	systems	as	helping	the	system	continually	adapt	to	new	circumstances;	change	is	generally	viewed	as	a	slow	evolutionary	process	that	does	not	disrupt	the	ongoing	system.
Ultimately,	the	educational	system	is	seen	as	a	crucial	site	for	integrating	society	into	a	cohesive,	functioning	whole.	As	you	read	about	functionalism,	think	about	how	and	when	this	theory	could	be	useful	in	understanding	educational	systems.	Reviewing	past	work	of	functional	theorists	in	sociology	of	education	helps	us	understand	the	theoretical
and	practical	base	on	which	the	field	was	built;	it	also	helps	provide	an	historical	perspective	on	the	field.	Although	many	philosophers,	educators,	and	social	scientists	contributed	their	insights	on	education	to	sociological	knowledge,	early	sociologists	provided	the	first	scientific	treatments	of	education	as	a	social	institution.	DURKHEIM	S
CONTRIBUTIONS	TO	FUNCTIONALISM	AND	EDUCATION	Émile	Durkheim	(	)	set	the	stage	for	the	functional	approach	to	education.	As	professor	of	pedagogy	at	the	Sorbonne	in	Paris	(before	sociology	was	admitted	as	a	major	field),	he	was	the	first	person	to	recommend	that	a	sociological	approach	be	used	to	study	education.	He	was	awarded	the
Sorbonne	s	professorship	of	sociology	combined	with	education	in	1906	and	held	that	post	for	most	of	the	following	years	until	his	death	in	Thus,	sociology	came	into	France	as	a	part	of	education.	Because	Durkheim	taught	all	students	graduating	in	education,	many	were	exposed	to	his	ideas.	Durkheim	s	sociological	approach	was	his	unique
contribution.	The	ideas	centered	on	the	relationship	between	society	and	its	institutions,	all	of	which	he	believed	were	interdependent	and	therefore	resulted	in	social	cohesion.	He	was	concerned	with	the	breakdown	of	community,	and	with	the	maintenance	of	solidarity	and	cohesion	taking	place	in	the	move	from	traditional	to	modern	societies.	Many
of	the	issues	about	which	Durkheim	spoke	in	the	late	1800s	are	as	real	today	as	they	were	then:	the	needs	of	different	segments	of	society	in	relation	to	education,36	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	19	discipline	in	the	schools,	and	the	role	of	schools	in	preparing	young	people	for	society.	Most	importantly,	Durkheim	attempted	to
understand	why	education	took	the	forms	it	did,	rather	than	judging	those	forms	as	good	or	bad,	as	had	been	done	so	often.	While	Durkheim	wrote	his	most	influential	work	in	the	early	1900s,	other	major	works	included	Moral	Education	(1961),	The	Evolution	of	Educational	Thought	(1977),	and	Education	and	Sociology	(1956).	In	these	works,	he
outlined	a	definition	of	education	and	the	concerns	of	sociology,	the	importance	of	education	in	creating	moral	values	as	the	foundation	of	society,	and	a	definition	of	the	field	for	future	sociologists.	He	wrote:	Education	is	the	influence	exercised	by	adult	generations	on	those	that	are	not	yet	ready	for	social	life.	Its	object	is	to	arouse	and	to	develop	in
the	child	a	certain	number	of	physical,	intellectual	and	moral	states	which	are	demanded	of	him	by	both	the	political	society	as	a	whole	and	the	special	milieu	for	which	he	is	specifically	destined.	(Durkheim,	1956,	p.	28)	Education	takes	different	forms	at	different	times	and	places;	we	cannot	separate	the	educational	system	from	the	society	in	which
it	is	embedded,	for	they	reflect	each	other.	In	The	Evolution	of	Educational	Thought,	he	described	the	history	of	education	in	France,	combining	ideas	from	some	of	his	other	works	in	an	historical,	sociological	analysis	of	the	institution	of	education.	Always	he	stressed	that	in	every	time	and	place	education	is	closely	related	to	other	institutions	and	to
current	values	and	beliefs	of	the	society.	In	Moral	Education,	Durkheim	outlined	his	beliefs	about	the	function	of	schools	and	their	relationship	to	society.	Moral	values	are,	for	Durkheim,	the	foundation	of	the	social	order,	and	society	is	perpetuated	through	the	teaching	of	moral	values	in	its	educational	institutions,	which	help	instill	values	in	children.
Any	change	in	society	reflects	a	change	in	education	and	vice	versa.	In	fact,	education	is	an	active	part	of	the	process	of	change;	he	analyzed	classrooms	as	small	societies,	or	agents	of	socialization.	The	school	serves	as	an	intermediary	between	the	emotional	ties	and	affective	morality	of	the	family	and	the	rigorous	morality	of	life	in	society.
Discipline,	he	contended,	is	the	morality	of	the	classroom,	and	without	it	the	class,	and	by	extension	society,	behaves	like	a	mob.	Durkheim	was	concerned	primarily	with	rituals	that	provide	meaning,	cohesion,	and	value	transmission	for	stability	of	society;	he	did	not	consider	the	possible	conflict	between	this	stable	view	and	the	values	and	skills
necessary	for	changing,	emerging	industrial	societies.	He	did,	however,	recognize	that	new	forms	of	social	control	emerge	as	societies	modernize;	education	should	be	under	the	control	of	the	state,	free	from	special-interest	groups.	Yet	today	we	recognize	that	most	governments	are	subject	to	influence	from	interest	groups	and	to	trends	and
pressures	affecting	society.	Pressures	from	the	school	s	surroundings	in	the	areas	of	curriculum	content,	for	instance,	are	very	real.	Some	aspects	of	education	that	are	of	great	concern	today	the	function	of	selection	and	allocation	of	adult	roles	and	the	gap	between	societal	expectations	of	schools	and	actual	school	performance	were	not	dealt	with	by
Durkheim.37	20	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	Durkheim	outlined	certain	areas	that	he	believed	were	important	for	sociologists	as	researchers	to	address,	including	the	functions	of	education,	the	relationships	of	education	to	societal	change,	cross-cultural	research,	and	the	social	system	of	the	school	and	classroom	(Brookover
and	Erickson,	1975,	pp.	4	5).	His	writings	and	guidelines	for	further	research	provided	an	important	beginning	for	the	field;	they	also	serve	as	a	measuring	stick	for	how	far	we	have	come.	FUNCTIONAL	THEORY	TODAY	Schools	are	one	part	of	an	interdependent	system	in	which	each	part	contributes	to	the	whole.	These	parts	include	groups,
organizations,	and	institutions	of	society	family,	religion,	politics,	economics,	health	care,	sports,	military.	The	consensus	and	common	bond	between	members	of	society,	taught	and	reinforced	in	schools	through	socialization	into	shared	norms,	unite	groups	working	toward	common	goals	and	keep	groups	from	disintegrating	(Cookson	and	Sadovnik,
2002,	p.	267).	The	degree	of	interdependence	among	parts	in	the	system	relates	to	the	degree	of	integration	among	these	parts;	all	parts	complement	each	other,	and	the	assumption	is	that	a	smooth-running,	stable	system	is	well	integrated.	Shared	values,	or	consensus,	among	members	are	important	components	of	the	system,	as	these	help	keep	it
in	balance.	Functional	theorists,	the	dominant	theory	in	the	mid-twentieth	century,	conceive	of	institutions	as	parts	of	total	societies	or	social	systems.	The	parts	of	the	system	are	discussed	in	terms	of	their	functions,	or	purposes,	in	the	whole	system.	A	primary	function	of	schools,	according	to	Talcott	Parsons	(1937),	is	the	passing	on	of	the
knowledge	and	behaviors	necessary	to	maintain	order	in	society.	Because	children	learn	to	be	social	beings	and	develop	appropriate	social	values	through	contact	with	others,	schools	are	an	important	training	ground.	Following	Durkheim,	modern	sociologists	see	the	transmission	of	moral	and	occupational	education,	discipline,	and	values	as
necessary	for	the	survival	of	society,	and	education	plays	a	major	role	in	this	transmission.	Functional	research	focuses	on	questions	concerning	the	structure	and	functioning	of	organizations.	For	instance,	sociologists	using	this	theoretical	approach	would	be	likely	to	focus	attention	on	the	structural	parts	of	the	organization,	such	as	subsystems
(schools	and	classrooms)	and	positions	within	the	structure	(teachers,	administrators,	and	students),	and	on	how	they	function	to	achieve	certain	goals.	Functionalist	Robert	Dreeben	(1968)	considered	the	workings	of	the	school	as	a	social	organization,	while	James	Coleman	et	al.	(1982)	conducted	national	studies	of	student	backgrounds	and	their
achievement.	Another	important	functionalist	research	topic	has	been	how	schools	sort	students	into	groups	based	on	merit,	and	the	status	attainment	of	students	as	a	key	factor	in	occupational	mobility	(Blau	and	Duncan,	1967).	Key	reports	based	on	studies,	such	as	the	famous	A	Nation	at	Risk,	assumed	a	connection	between	education,	occupational
mobility,	and	the	economic	state	of	the	nation.	A	major	problem,	according	to	critics	of	the	functionalist	approach,	is	that	it	fails	to	recognize	divergent	interests,	ideologies,	conflicting	group	values,	and	differentials	of	power.	Instead,	these	critics	assert	that	functionalists	view	schools	as	supporting	the	interests	of	the	dominant	groups.	In	addition,



critics	note,	the	relationships	among38	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	21	schooling,	skills,	and	jobs	are	not	necessarily	rational	or	fair	(Hurn,	1993,	pp.	50	5).	In	heterogeneous	societies,	each	subgroup	may	have	its	own	agenda	for	the	schools	an	agenda	to	further	its	own	interests.	Functionalists	do	not	adequately	deal	with
conflicting	goals	held	by	different	groups	in	society.	A	second	limitation	of	this	perspective	is	the	difficulty	of	analyzing	interactions,	such	as	the	classroom	dynamics	of	teacher	student	or	student	student	relationships.	A	related	criticism	is	that	the	functionalist	approach	does	not	deal	with	the	content	of	the	educational	process	(Karabel	and	Halsey,
1977,	p.	11),	what	is	taught	and	how	it	is	taught.	Individuals	do	not	perform	roles	only	within	the	structure;	they	create	and	modify	the	roles	and	dynamics	not	focused	on	by	functional	studies.	A	third	problem	is	a	built-in	assumption	in	functional	theory	that	change,	when	it	does	occur,	is	slow	and	deliberate,	planned,	and	does	not	upset	the	balance	of
the	system	which	simply	is	not	true	in	all	situations.	The	assumption	of	change	as	an	evolutionary	chain	reaction	is	implied,	but	it	does	not	necessarily	reflect	the	reality	of	rapidly	changing	societies.	In	a	classic	analysis,	Jean	Floud	and	A.	H.	Halsey	(1958)	suggest	that	little	progress	has	been	made	in	the	field	since	the	studies	of	Durkheim	and	Max
Weber	(whose	theories	are	discussed	in	the	next	section).	They	argue	that	functionalism	has	not	been	capable	of	moving	the	field	ahead	because	of	its	status	quo	orientation,	when	in	fact	societies	are	faced	with	constant	change.	The	structural	functionalist	is	preoccupied	with	social	integration	based	on	shared	values...	therefore	education	is	a	means
of	motivating	individuals	to	behave	in	ways	appropriate	to	maintain	society	in	a	state	of	equilibrium.	This	preoccupation	tends	to	play	down	problems	of	(conflict,	inequality,	and)	social	change,	and	is	therefore...	unsuitable	for	the	analysis	of	modern	industrial	societies.	(Floud	and	Halsey,	1958,	p.	171)	In	part	as	a	reaction	to	these	shortcomings	of
structural	functionalism,	conflict	theory	came	to	play	a	prominent	role	in	the	field.	It	is	important	to	keep	in	mind	that	both	functional	and	conflict	theories	attempt	to	explain	how	education	contributes	to	the	maintenance	of	the	status	quo	in	society,	both	directing	their	attention	at	the	macro-level.	CONFLICT	THEORY	In	contrast	to	functional	theory,
confl	ict	theory	assumes	a	tension	in	society	and	its	parts,	emerging	from	the	competing	interests	of	individuals	and	groups.	Variations	within	this	approach	stem	from	the	writings	of	Karl	Marx,	Max	Weber,	and	other	conflict	theorists	who	have	expanded	and	modified	the	theory	to	meet	new	situations.	Marx	(	)	laid	the	foundations	for	conflict	theory
based	on	his	outrage	over	the	social	conditions	of	the	exploited	workers	in	the	class	system	resulting	from	the	expansion	of	capitalism	during	the	Industrial	Revolution	(Marx,	2012).	He	contended	that	society	s	competing	groups,	the	haves	(Bourgeoisie)	and	the	have-nots	(Proletariat),	were	in	a	constant39	22	SOC.	OF	EDUCATION:	A	UNIQUE
PERSPECTIVE	state	of	tension,	which	would	lead	to	conflict	and	struggle.	The	haves	control	power,	wealth,	material	goods,	privilege	(including	access	to	the	best	education),	and	influence;	the	have-nots	present	a	constant	challenge,	as	they	seek	a	larger	share	of	society	s	wealth.	This	struggle	for	power	between	groups	and	individuals	helps
determine	the	structure	and	functioning	of	organizations	and	the	hierarchy	that	evolves	from	the	power	relations.	The	haves	often	use	coercive	power	and	manipulation	to	hold	society	together	to	their	benefit,	but	this	theory	recognizes	that	social	change	is	inevitable	and	sometimes	rapid,	as	the	conflicts	of	interest	lead	to	the	overthrow	of	existing
power	structures.	WEBER	S	CONTRIBUTIONS	TO	THE	SOCIOLOGY	OF	EDUCATION	Max	Weber	(	)	presented	his	own	brand	of	conflict	theory.	He	believed	that	power	relationships	between	groups	form	the	basic	structure	of	societies,	and	that	a	person	s	status	identifies	his	or	her	position	in	the	group.	He	is	noted	for	his	work	on	the	role	of
bureaucratic	organizations	in	society,	and	for	the	concept	of	status	group	relationships.	In	fact,	Weber	writes	that	the	primary	activity	of	schools	is	to	teach	students	particular	status	cultures.	Power	relationships	and	the	conflicting	interests	of	individuals	and	groups	in	society	influence	educational	systems,	for	it	is	the	interests	and	purposes	of	the
dominant	groups	in	society	that	shape	the	schools.	Weber	s	unique	approach	combined	the	study	of	the	macro-level	school	organization	with	an	interpretive	micro-level	view	of	what	brings	about	a	situation,	in	this	case	a	learning	situation,	and	how	individuals	interpret	or	define	that	situation.	Within	the	school	there	are	insiders,	whose	status	culture
is	reinforced	through	the	school	experience,	and	outsiders,	who	face	barriers	to	success	in	school.	Transfer	these	ideas	to	school	systems	today	by	considering	the	positions	of	poor	and	minority	students,	and	the	relevance	of	Weber	s	brand	of	conflict	theory	becomes	evident.	Like	Marx,	his	theory	deals	with	conflict,	domination,	and	groups	struggling
for	wealth,	power,	and	status	in	society.	These	groups	differ	in	property	ownership,	cultural	status,	such	as	ethnic	group,	and	power	derived	from	positions	in	government	or	other	organizations.	Education	is	used	as	one	means	to	attain	desired	ends.	For	Weber,	education	produces	a	disciplined	labor	force	for	military,	political,	or	other	areas	of
control	and	exploitation	by	the	elite.	Weber	s	writings,	using	cross-cultural	examples	and	exploring	preindustrial	and	modern	societies,	shed	light	on	the	role	of	education	in	different	societies	at	various	time	periods	(Weber,	2009).	In	preindustrial	times,	education	served	the	primary	purpose	of	training	people	to	fit	into	their	particular	station	in
society.	With	industrialization,	new	skills	were	needed	for	the	changing	economy,	with	skill	training,	basic	literacy,	and	mathematics	required	for	some	jobs,	and	more	elite	training	for	capitalists	and	upwardly	mobile	members	of	society	vying	for	higher	positions	in	the	economic	system.	Educational	institutions	became	increasingly	important	in
training	people	for	new	roles	in	society.	In	his	essay,	The	Rationalization	of	Education	and	Training	(Weber,	1946),	Weber	points	out	that	rational	education	develops	the	specialist	type	of	man	(trained	to	do	certain	jobs)	versus	the	older	type	of	cultivated	man	(learned	in	a	wide	range	of	areas),40	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	23
described	in	his	discussion	of	educational	systems	in	early	China.	Again	we	see	the	relevance	of	Weber	s	writings:	today	s	institutions	of	higher	education	are	debating	the	value	of	vocationally	oriented	education	versus	education	for	the	well-rounded	person,	or	comprehensive	schools	that	teach	skills	versus	college	preparatory	courses.	Weber	s
contributions	are	not	all	directed	toward	education,	but	can	be	applied	to	education,	while	Durkheim	s	work	applied	more	specifically	to	education.	Weber	s	work	in	related	fields	of	sociology,	however,	has	contributed	to	our	understanding	of	many	aspects	of	education.	CONFLICT	THEORY	TODAY	Weber	and	Marx	set	the	stage	for	variations	of
contemporary	applications	of	conflict	theory.	Research	from	the	conflict	perspective	tends	to	focus	on	those	tensions	created	by	power	and	conflict	that	ultimately	cause	change.	Some	conflict	theorists	see	mass	education	as	a	tool	of	capitalist	society,	controlling	the	entrance	into	higher	levels	of	education	through	the	selection	and	allocation	function
and	manipulating	the	public	consciousness	and	beliefs.	Following	a	Marxist	perspective,	Samuel	Bowles	and	Herbert	Gintis	(1976)	wrote	about	the	link	between	education	and	society.	Their	conclusion	was	that	until	society	is	radically	changed,	schools	will	continue	to	reinforce	societal	stratification	patterns;	schools	reinforce	inequality	between
students	rather	than	encouraging	students	to	achieve	according	to	their	merits.	Another	conflict	theorist	who	followed	in	Weber	s	tradition	is	Randall	Collins.	Weber	described	the	growing	tyranny	of	educational	credentials	as	a	prerequisite	for	highstatus	positions	(Hurn,	2002).	Collins	expands	on	credentialism,	a	technique	of	increased	requirements
for	higher-level	positions	used	by	more	advantaged	individuals	to	further	their	status	(Collins,	1979).	Many	conflict	theorists	believe	that	until	society	s	economic	and	political	systems	are	fundamentally	changed,	school	reforms	that	attempt	to	provide	equal	access	will	be	impossible	(Bowles	and	Gintis,	1976).	Another	branch	of	conflict	theory	called
cultural	reproduction	and	resistance	theories	argues,	very	generally,	that	those	who	dominate	capitalist	systems	mold	individuals	within	the	system	to	suit	their	own	purposes.	Beginning	in	the	1960s	in	Europe,	these	theorists	considered	how	forms	of	culture	are	passed	on	by	families	and	schools	(Bourdieu	and	Passeron,	1977).	The	amount	of	cultural
capital	one	has	is	an	indicator	of	one	s	status,	and	families	and	schools	differ	in	the	amount	of	cultural	capital	they	provide	to	children.	For	instance,	an	elite,	preparatory	school	provides	more	cultural	capital	than	a	poor,	urban	school	(Cookson	and	Persell,	2008;	MacLeod,	1987).	Reproduction	theorists	study	the	cultural	processes	by	which	students
learn	knowledge	and	what	knowledge	is	transmitted.	Resistance	to	school	control	has	also	been	the	topic	of	many	recent	studies.	These	theories	are	discussed	in	later	chapters.	The	conflict	theory	approach	implies	a	volatile	system	and	the	ever-present	possibility	of	major	disruption	because	of	the	unequal	distribution	of	status,	power,	cultural	capital,
opportunity,	and	other	resources.	The	approach	can	be	useful	for	explaining	situations	where	conflict	exists	(Anyon,	1981).	However,	critics	argue	that	the	causal	connections	between	curricula	to	perpetuate	status	of	the	haves	and	capitalist41	24	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	system	have	not	been	laid	out	clearly,	and	that	little
empirical	data	has	been	presented	to	substantiate	these	claims.	Also,	this	theory	does	not	offer	useful	explanations	concerning	the	balance	or	equilibrium	that	does	exist	between	segments	of	a	system	or	the	interactions	between	members	of	the	system.	Neither	conflict	theory	nor	functional	theory	focuses	on	the	individual,	the	individual	s	definition	of
the	situation,	or	interactions	in	the	educational	system,	as	does	the	third	theory,	discussed	in	the	next	section.	INTERACTION	AND	INTERPRETIVE	THEORIES	Interaction	theorists	look	at	what	teachers	and	students	do	in	school;	they	study	even	the	most	commonplace,	taken-for-granted	actions	and	interactions,	things	most	people	do	not	question.
This	third	theoretical	approach	in	sociology,	a	micro-level	theory,	focuses	on	individuals	in	interaction	with	each	other.	Individuals	sharing	a	culture	are	likely	to	interpret	and	define	many	social	situations	in	similar	ways	because	of	their	similar	socialization,	experiences,	expectations,	and	culture.	Hence,	common	norms	evolve	to	guide	behavior,	and
these	commonly	understood	interaction	rituals	in	turn	hold	societies	together	(Goffman,	1967).	Differences	in	interpretations	of	events	also	occur,	however,	based	on	individual	experiences	and	social	identities.	This	theory	stems	from	the	work	of	G.	H.	Mead	and	C.	H.	Cooley,	who	theorized	the	development	of	self	through	social	interaction,	whether
in	school	or	other	situations.	Interaction	theories	grew	from	reactions	to	the	macro-level	of	structural	functional	and	conflict	theories,	which	focus	on	large-scale	structure	and	process	of	organizations.	These	micro-level	theories	have	been	used	increasingly	since	World	War	II.	Macro-level	approaches	can	miss	the	dynamics	of	everyday	school	life	that
shape	children	s	futures.	Sociologists	of	education	using	this	approach	are	likely	to	focus	on	interactions	between	groups	of	peers,	between	teachers	and	students,	or	between	teachers	and	principals.	They	consider	student	attitudes,	values,	and	achievements;	students	self-concepts	and	their	effect	on	aspirations;	socioeconomic	status	as	it	relates	to
student	achievement;	questions	about	the	effects	of	teacher	expectations	on	student	performance	and	achievement;	studies	of	the	results	of	ability	grouping	of	students;	and	studies	of	schools	as	total	institutions,	among	others	(e.g.,	Mehan,	2001).	Two	interaction	theories	useful	in	sociology	of	education	are	labeling	theory	and	rational	choice
(exchange)	theory.	If	Johnny	is	told	repeatedly	that	he	is	dumb	and	will	amount	to	little,	he	may	incorporate	this	label	a	self-fulfilling	prophesy	as	part	of	his	selfconcept	and	behave	as	the	label	suggests.	With	labeling	theory,	we	can	better	understand	how	micro-level	interactions	in	the	school	contribute	to	individuals	formulations	of	their	sense	of	self.
Young	people	from	6	to	18	years	old	spend	much	of	their	time	in	school	or	school-related	activities;...	interaction	with	others	in	school	affects	the	student	s	sense	of	self.	The	image	that	is	reflected	back	to	someone...	can	begin	to	mold	one	s	sense	of	competence,	intelligence,	and	likeability.	(Ballantine	and	Spade,	2011)42	SOC.	OF	EDUCATION:	A
UNIQUE	PERSPECTIVE	25	Consider	the	example	of	student	behavior.	Whether	students	behave	well	or	badly	depends	in	part	on	teacher	expectations.	Teacher	expectations	of	students	based	on	categories	such	as	race,	class,	ethnicity,	and	gender	can	influence	student	perceptions	of	themselves	and	their	resulting	achievements	(Morris,	2005,	2007;
Rist,	1970,	1977).	Labeling	theory	is	discussed	further	in	other	chapters	of	this	book.	Rational	choice	(exchange)	theory	is	based	on	the	assumption	that	we	orchestrate	our	interactions	based	on	an	assessment	of	costs	and	rewards.	If	benefits	outweigh	costs,	the	individual	will	likely	make	the	decision	to	act	in	order	to	continue	receiving	benefits.	If
the	costs	outweigh	the	benefits,	the	individual	will	choose	to	move	in	a	different	direction.	This	theory	has	relevance	to	education	in	school	choices	made	by	students,	teachers,	and	administrators	(Hatcher,	1998).	Reciprocal	interactions,	that	is,	interactions	that	bind	individuals	and	groups	with	obligations	to	return	rewarded	behavior,	play	into	the
situation;	for	example,	teachers	are	rewarded	when	students	learn	and	rewarded	behavior	is	likely	to	continue.	However,	the	problem	of	teacher	burnout	occurs	when	the	rewards	are	outstripped	by	the	perceived	costs	(such	as	unpleasant	teaching	environments)	of	the	teaching	situation	(Dworkin,	2008).	RECENT	THEORIES	IN	THE	SOCIOLOGY	OF
EDUCATION	Paulo	Freire	s	book,	Pedagogy	of	the	Oppressed	(1970),	was	a	landmark	treatise	on	the	inequality	in	education;	it	helped	establish	the	Critical	Pedagogy	movement.	Freire	s	efforts	to	educate	Brazilian	sugar	cane	workers	and	other	oppressed	people	around	the	world	drew	attention	to	the	struggle	for	justice	and	equity	in	the	education
system.	He	spoke	of	the	colonizers	and	colonized,	and	argued	throughout	his	life	that	the	oppressed	should	be	educated	to	give	them	a	voice.	In	addition,	he	criticized	what	he	called	the	banking	model	of	education,	where	students	are	viewed	as	empty	vessels	to	be	filled	by	teachers,	with	their	official	knowledge;	under	this	model,	students	become
passive	objects	to	be	filled,	rather	than	active	knowers.	Several	contemporary	theorists	have	followed	Freire	s	lead,	arguing	for	educational	opportunities	for	the	oppressed	(Davies,	1995;	Giroux,	1981).	A	NEW	SOCIOLOGY	OF	EDUCATION	This	theoretical	approach	developed	in	England	around	the	same	time	as	the	critical	pedagogy	movement,	the
late	1960s	and	early	1970s,	and	has	followers	in	the	United	States	and	elsewhere	(Apple,	1978;	Wexler,	1987).	Known	as	new	because	it	broke	ranks	with	structural	functional	theories	that	had	dominated	the	theoretical	scene,	and	it	suggested	an	alternative	approach	to	macro-level	approaches,	which	they	critiqued	as	putting	little	emphasis	on
understanding	and	interpreting	the	meaning	of	interactions	and	of	the	curriculum,	known	as	school	knowledge,	in	schools	(Wexler,	2002,	p.	593).	Some	new	sociologists	of	education	argued	that	the	field	should	be	seen	as	a	subfield	of	the	sociology	of	knowledge,	the	idea	that	all	knowledge	is	socially	created	and	a	product	of	humans.	Thus	what	we
teach	in	schools	is	created	by	people,	often	those	with	the	most	power.	From	this	perspective,	academic	curricula	are	not	necessarily	objective	(Young,	1971).	Accordingly,	these	sociologists	stress	the	need	to	understand	and	examine	our	commonsense	views	of	reality	how	we	come	to	view	the	events	and	situations43	26	SOC.	OF	EDUCATION:	A
UNIQUE	PERSPECTIVE	around	us	and	react	to	them	as	we	do.	They	base	their	ideas	on	micro-level	theories	such	as	symbolic	interaction,	ethnomethodology,	and	phenomenology,	arguing	that	an	alternative	approach	to	sociology	of	education	is	needed	if	we	are	to	understand	microlevel	aspects	of	educational	systems.	As	applied	to	education,	these
new	theories	study	interaction	processes	in	classrooms,	the	management	and	use	of	knowledge,	the	question	of	what	it	is	to	be	educated	in	different	societies,	curriculum	content,	and	other	primarily	micro-level	issues.	Some	examples	of	work	using	this	approach	appear	in	other	sections	of	the	text.	Some	theorists	have	attempted	to	synthesize	micro-
and	macro-level	theories,	arguing	that	both	must	be	considered	if	we	are	to	really	understand	educational	systems	(Bernstein,	1990);	note	that	this	view	is	consistent	with	the	open	systems	approach	that	underlies	this	book.	These	theorists	argue	for	an	holistic	approach	to	education,	one	that	combines	the	macro-level	analysis	of	institutions	and	the
micro-level	analysis	of	interaction.	Basil	Bernstein	and	Pierre	Bourdieu	(Karabel	and	Halsey,	1977,	p.	60)	have	attempted	to	show	a	synthesis	of	macro-	and	micro-level	approaches,	rather	than	developing	a	totally	new	approach	(Bernstein,	1975;	Bourdieu,	1973).	Bernstein	s	goal	for	his	life	work	was	to	prevent	the	wastage	of	working-class	(children	s)
educational	potential	(Bernstein,	1961,	p.	308).	He	provides	an	analysis	of	the	relations	among	society,	schools,	and	the	individual,	and	explained	how	these	reproduce	social	inequality.	Bernstein	argues	that	the	class	and	power	relations	of	educational	systems	(the	macro-levels	of	analysis)	and	the	interactional	education	processes	of	the	school	(the
micro-levels)	need	to	be	integrated	in	order	to	gain	an	understanding	of	educational	systems	(Bernstein,	1974).	One	effort	at	integration	is	seen	in	his	work	on	the	speech	patterns	that,	he	argues,	perpetuate	one	s	social	class.	The	family	class	position	determines	their	child	s	class-related	speech	patterns,	which,	in	turn,	affect	one	s	position	in	society
and	in	school,	as	exemplified	by	the	poorer	academic	performance	of	working-class	children.	He	also	points	out	the	need	to	evaluate	the	effect	of	class	bias	in	teaching	and	educational	ideology	on	students	performance,	noting	that	working-class	students	speech	patterns	are	not	inherently	deficient;	rather,	schools	operate	according	to	middle-class
definitions	of	correct	speech.	Bernstein	s	later	work	focuses	on	curriculum	and	the	pedagogy	used	to	transmit	knowledge.	Curriculum	what	is	taught	defines	valid	knowledge,	that	which	is	defined,	approved,	and	transmitted	to	students.	How	it	is	transmitted	has	consequences	for	different	groups	of	students	based	on	social	class	and	power	relations.
His	attempts	to	link	the	societal,	institutional,	interactional,	and	intrapsychic	realms	have	moved	the	field	closer	to	integration.	However,	more	empirical	testing	of	his	theories	is	needed	to	determine	the	applicability	of	his	theories	to	educational	practice	and	policy	needs	(Bernstein,	1990).	Also	uniting	the	macro-	and	micro-levels,	the	central	concept
in	Pierre	Bourdieu	s	work	is	cultural	capital.	Children	from	higher	social	classes	have	more	cultural	capital	(e.g.,	proper	language;	knowledge	of	art,	music,	theater,	and	literature;	and	knowledge	of	ideas	important	in	the	world);	this	constitutes	a	commodity	that	can	be	traded	in	for	higher	status	in	school	and	later	in	the	workforce.	Thus,	cultural
capital	allows	students	to	reproduce	their	social	class	through	family	status	and	schooling,	sometimes	at	elite	schools44	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	27	or	excellent	public	schools	found	in	higher-income	communities.	In	later	chapters	we	discuss	how	cultural	capital,	social	capital,	and	human	capital	relate	to	educational	success.
Today	critical	pedagogy	and	the	new	sociology	are	no	longer	new,	but	much	of	their	content	has	been	absorbed	into	yet	newer	theoretical	branches.	Equity	in	race,	class,	and	gender	has	been	adopted	as	a	common	theme	today,	and	cultural	studies	affirm	the	importance	of	taking	these	differences	into	account	in	educational	research.	Even	resistance
and	reproduction	theories	have	been	incorporated	into	new	trends	in	sociology	of	education.	We	now	move	to	a	discussion	of	modern	and	postmodern	theories.	MODERNISM	AND	POSTMODERNISM	Modernism,	largely	a	Western	perspective	on	education,	includes	modern	ideas	of	rational	thought,	progress	through	science	and	technology,
humanism	(value	and	rights	of	individuals	over	divine	or	supernatural),	democracy	(equality,	justice,	and	liberty),	and	the	primacy	of	individualism	over	established	authority	(Elkind,	1994,	p.	6).	It	replaced	the	idea	of	the	divine	right	of	kings	and	the	church	with	the	ideas	of	progress,	universality,	and	regularity,	which	led	to	modern	education.	Many
of	the	proposed	systemic	changes	in	education,	such	as	government	goals	for	uniform	national	standards	and	reforms	of	teacher	education	training,	fall	into	the	modernism	category	(Darling-	Hammond	and	McLaughlin,	1995).	Postmodernism	moves	beyond	the	modernist	thought	that	was	more	relevant	in	the	industrial	era.	According	to	these
scholars,	modernist	scholars	attempted	allencompassing	explanations	of	the	world	and	progress	based	on	science	and	technology,	while	post-modernists	stress	the	importance	of	theories	relevant	to	local	situations:	the	connection	between	theory	and	educational	practice	in	a	particular	setting;	and	democratic,	antitotalitarian,	and	antiracist	ideas.
They	call	for	respect	and	understanding	of	human	differences.	Sometimes	postmodernism	is	called	critical	education	theory.	Some	postmodernist	writers	that	you	may	encounter	include	Baudrillard	(1984),	Cherryholmes	(1988),	Derrida	(1982),	Freire	(1970,	1987),	Giroux	(1991),	Lyotard	(1984),	and	McLaren	(1991).	Postmodernism	honors	human
diversity,	including	the	variations	and	ambiguity	in	the	way	different	people	learn	and	see	the	world.	It	also	recognizes	the	political	setting	in	which	education	occurs.	Schools	are	often	racist	and	sexist.	Giroux	attempts	to	synthesize	the	contributions	of	modernism,	postmodernism,	and	feminism	(Giroux,	1991).	Thus,	postmodern	theory	is	linked	to
feminist	theory	(human	diversity)	and	cultural	theory	(recognizing	and	respecting	cultural	differences).	From	this	viewpoint,	education	results	from	choices	that	are	made	with	reference	to	sets	of	values	and	interests	in	the	community,	which	are	entangled	in	power	structures	(Cherryholmes,	1988).	Postmodernism	is	not	a	rejection	of	regularity	(what
is	considered	normal	by	powerholders),	just	a	demand	that	irregularity	be	accepted	as	well	(Elkind,	1994,	p.	12).	This	means	that	curricula	should	be	interdisciplinary	and	represent	diverse	interests,	that	universal	skills	such	as	critical	thinking	should	be	stressed,	and	that	individual	children	can	reach	a	common	goal	by	different	paths.	The	locus	of
control	(where	decision	making	takes	place)	in	this	model	is	at	the	individual	school	level,	and	children	s	achievements45	28	SOC.	OF	EDUCATION:	A	UNIQUE	PERSPECTIVE	can	be	measured	in	many	ways:	tests,	portfolios,	performances,	and	projects	whatever	works	best	for	the	children	in	that	school	(Bernstein,	1993;	Sizer,	1992).	FEMINIST
THEORIES	IN	SOCIOLOGY	OF	EDUCATION	In	line	with	postmodern	theorists,	feminist	theorists	argue	for	more	attention	to	the	condition,	needs,	and	interests	of	women.	For	most	of	human	history,	the	human	condition	has	been	explained	through	the	eyes	of	White	European	men.	Feminists	argue	that	these	men	do	not	accurately	portray	the
experiences	of	women	around	the	world.	Here	we	outline	some	major	themes	in	this	large	body	of	literature.	Feminist	theorists	have	pointed	out	the	injustices	and	differential	treatment	faced	by	many	girls	and	women	in	schools	around	the	world.	They	attribute	these	differences	to	many	factors,	including	differential	access	to	education,	preference
for	male	education,	patriarchy	and	exploitation,	and	male	dominance.	One	direction	of	research	has	been	to	study	the	effect	of	educational	policies	on	girls	and	their	future	opportunities.	These	interests	parallel	those	of	postmodernists	(Ballantine	and	Spade,	2011).	Unfortunately,	despite	improvements	in	some	areas,	research	shows	inequalities	in
other	sociology	of	education	research	areas.	Although	there	is	growing	awareness	of	different	needs	and	learning	styles,	girls	are	treated	differently	in	classrooms	(Sadker	and	Sadker,	1994),	especially	in	math	and	science,	and	these	differences	can	result	in	males	receiving	better,	higher-paying	jobs.	In	addition,	in	many	countries	girls	barely	see
classrooms	due	to	lack	of	access	and	opportunity.	Boys	around	the	world	have	a	much	better	chance	of	completing	levels	of	education	from	grade	school	on.	Today	feminist	theorists	are	increasingly	aware	of	the	differences	in	experiences	of	women	around	the	world	and	attempt	to	address	these	differences	(Dillabough	and	Arnot,	2002).	We	have
made	the	point	that	a	number	of	approaches	are	useful	in	the	sociology	of	education,	depending	on	the	questions	one	is	asking.	These	theories	help	us	understand	and	work	with	educational	systems.	Applying	Sociology	to	Education:	Select	an	educational	topic	of	interest	to	you.	Which	of	these	theoretical	approaches	would	be	useful	in	studying	this
topic?	THE	OPEN	SYSTEMS	APPROACH	By	now	it	is	clear	that	a	number	of	theoretical	approaches	are	used	to	study	the	institution	of	education.	Each	provides	valuable	insights	into	a	complex	system.	Some	sociologists	favor	one	theoretical	approach	for	all	of	their	work;	others	select	an	approach	to	fit	the	problem.	How	can	we	order	this	complexity
and	make	it	understandable?	Our	goal	is	to	understand	the	educational	system	as	a	whole	and	the	contribution	that	each	approach	can	make	to	that	understanding.	For	this	reason,	this	book	is	organized	around	an	open	systems	model,	a	framework	for	understanding	education.	Using	this	model,	we	can46	SOC.	OF	EDUCATION:	A	UNIQUE
PERSPECTIVE	29	break	this	complex	system	into	its	component	parts	for	study.	One	theoretical	approach	is	more	applicable	than	another	for	the	study	of	certain	parts	of	the	system	or	of	educational	problems	that	arise	in	the	system.	The	model	enables	us	to	see	the	interconnections	between	parts	and	theories	and	helps	us	determine	which	theory
and	research	methods	are	most	appropriate	for	our	study.	Next	we	move	to	an	explanation	of	the	model.	If	we	want	to	understand	an	educational	system	as	a	whole,	integrated,	and	dynamic	entity,	we	are	faced	with	a	problem.	Most	research	studies	focus	on	parts	of	the	whole	system,	and	most	theoretical	approaches	have	specific	foci.	An	open
systems	model	can	help	us	conceptualize	a	whole	system,	understand	how	the	small	pieces	fit	together,	and	see	which	pieces	do	not	fit.	A	model	provides	a	useful	way	of	visualizing	the	many	elements	in	the	system;	it	helps	order	observations	and	data	and	represents	a	picture	of	complex	interacting	elements	and	sets	of	relationships	(Griffiths,	1965,
p.	24).	The	following	model	does	not	refer	to	one	particular	educational	system	or	theoretical	approach	or	one	type	of	school.	Rather,	it	gives	us	a	framework	to	consider	the	common	characteristics	of	many	educational	settings.	Any	school	system	or	theory	can	be	placed	in	the	framework,	and	our	selected	parts	of	the	system	become	the	focus	of	a
research	study	within	the	context	of	the	larger	system.	Although	this	model	shows	the	component	parts	of	a	total	system,	it	does	not	imply	that	one	part	or	theory	is	better	or	more	important	than	another	for	explaining	situations	or	events	in	the	system.	Neither	does	it	suggest	which	methodology	is	best	to	use	in	studying	any	part	of	the	system.	It
does	allow	us	to	visualize	the	parts	we	may	read	about	or	study	in	relation	to	the	whole	system,	to	see	where	they	fit	and	what	relationship	they	bear	to	the	whole.	Then	we	can	select	the	most	appropriate	theory	and	methods	for	our	problem	or	study.	Figure	1.6	shows	the	basic	components	of	any	social	system.	Figure	1.5	A	One-Room	Schoolhouse
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